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1) J. Piaget(1970), Structuralism, New York: Basic Books, pp.88-99.
2) L. Rieber(1991), "Computer-Based Microword: A Bridge Between Constructivism

and Direct Instruction”, Proceeding of 13th Annual of AECT, pp.692-707.
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6) D. P. Ausbel(1963). The Psychology of Meaningful Verbal Learning, New York
:Grune & Stratton. pp.23-45.
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1) AAH §8A &

1A FEAM o] E(cognitive flexibility)2 Spiro S(1988)o] 2]siA
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gEAold e Agel a7 LEE Jlo W A4L $FH W
AT Se wae o, o) o289 WA ast AN TEA, A4

o] o]ZoME A ddE FERAY Az wdg F2H A2
od d(well-structured knowledge)™} ¥]7x7F 2] g A(ll-structured
knowledge) 2.2 FE&T. T4 Ay Qs v 243 5)e T2

FANE AR gleld Awd A, Ade AAH @A 2 ALH

>~

el wpEE A4 99 (28 g4, 94, 4F, 58 AEse e 1
A4g @A Adel A8 W Be AdEe] BATN, 4 Adel 0§

Mde] 2% Fezh Abd 3 A Bl 2A gda2d

11) R. J. Spiro et al(1988), "Cognitive Flexibility Theory : Advanced Knowledge
Aquisition in Ill-Structured Domains.” In The Tenth Annual
Conference of the Cognitive Science Society. Hillsdale, N]J

Lawrence Erlbaum Associates, pp.57-76.
12) AW (1992), A AM, p.35.
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@ol 27lvh B9 24 flel, 9y o}FHE, By ZeEE v pun
Az, wd fF dae A Tl dstd ted A 2es

(3) g9 oA

PAAH FFAH olEY AMRES TFY DAE dEH Ay 5
@Al (introductory  knowledge acquisition stage)®} AE x4 85
w7l (advanced knowledge acquisition stage)® TF#3t3 Utk JEFH s
A= F2 F8 Jhd(key concept)oll tE JjAFZ Q) A& S
Ml 3 AAE F3A BrAHAR 1AH 24 g5 dAdME O HE
A} & (content materiaDell g Ho FHIIn 2 oHE HEs:= 4

270] 9o},

o] A& ultx] Kember £ Murphy7} 3t58 343 8t (surface learning)®t
A 232 stg(deep learning) 22 TE3E RAIY {A}sIch ARE sgas
g8 AANE fJE5d g9 2AIAE FA 92 FHAT A

Moz FEAR FEHOR HEY & golob @k F A9 Holr

R. J. Spiro et al.(1991), "Cognitive Flexibility, Constuctivism, and Hypertext :
Random Access Instruction for Advanced Knowledge Acquisition
in IlI-Structured Domains”, Educational Technology, May. 1991.

pp.24-33.
16) D. Kember & D. Murphy(1990), “Alternative New Directions for Instructional

Design”, Educational Technology, Vol. 30, No. 8 pp.42-47.
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gul F4 YL FAL F Ut AF BYL AT O 2 BAL AT

AT AF g ooy UAFH §FAG ol BF 1Y x=¥9 syetn

42 AFH 5 3% A weH "ol tEel on T4 FRL
A 5 Ax HE B AFAE ° glol FaHA HIel vehdx

3 Q7lE AT Merill 5U1990)9) A
20Y 9 AARE oln] AAsA FA Poe Asm  JAch
FAFAAS 3 ALY FFH 5 B AE FF & on) 74

$5¢ AUY & b 4§ BPoRE volaz Y=, soln dx 7
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A7 vlelzz WEE [AW AAS SustA yehhs sl
AelsenZAN, 222 FdA vlol2= YErt Yehhs  Algdl e

AQHe) wAR g4 FFL FsE #W, 1AL T Y AL

18) & 24H(1992), A A A, p.40.
19) M. D. Merill, Z. Li, and M. K. Jones(1990), "The Second Generation

Instructional Design Research Progress”. Educational Technology,
Vol. 30, No. 3, pp.26-31.
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AEHIAE sholaz WESH FA %E BFL ATY F AL Ao

welth % vlolaz WSe whMAZ HEAL 222 A #% 2

Wy AAE AT 4% 59 o]FE Suchman(1987)3 Brown 5(1989)
of oA AGHUG. o] o] oH  ZAzte AYIL VEFHo=
sttt 7 sk, 48 i Ee] A et AAE AAZT
2rh e oW A AFE Aen SoUHAT AFH B9 AHA

84 3 484 AdHA v & de Y, F, A2E A¥S T

Ja

oL
A
ric

Wetd FUE SHEATE Gge] 8Fsh 715 wgae] AR P
AFASE 715e Agsts d 28 £uh ol RN wAE A @

WotEAE Ageldilrts mAzAde d¥E s Hu, dEAe

o

20) L. Rieber (1991), op. cit., p.702.



sto]l ofyat A2 WAN(self-teacher)’t Hv AL FYPsA don

2o}

A8 st e WS Roln FRAoln, AP Holx, AAHS ol v
Agech A4L 70 A58 Wi £ AYW FesA @7 g2

21zt &5 FAEol ‘AMA(real world)'e] AFoAM dojues 'HAFH
I} A (authentic  task)'E 8T o dojdrt 22 FAEo] S

daA et AAR 715 We W 43 o

1.4
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e,
2
<
R
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rir
e

42 E9 Suchman(1987)9) ¥ o W(face to face) &% IFF29
Heigd e HAge A4FH olsg stsA sy dEd, 5A8F At
ERE Ao e FFE tE AFH ART A3 FHE
AAANNE Fdo] =Ho Mol oulg Wasste 7|3E o wEbA

FUL AAel FaEA He B i uiE FAEY 9 AIe =94E
3 (context) & AFstdol ok o AL oYW v w579 @
BRoln &7 Ex4e wet FAHT FFHIT AA o oF Fo

A3 stee =¥ @A 4AH BFL Ldgesd 39 & Qo
Aol WEL 1 WEol Aok el o Fskw, Hrd AT 750l
4A AeHE 4%e ddstd Aol FFolH AWl PFAES

21) L. A. Suchman(1987), Plans and Situated Actions. The Problem of Human
Machine Communication, New York : Cambridge University Press,

pp.17-26.
22) Ibid., pp.23-34.

_16_



3) EA4 sk

Brown 5(1989)2 "A+3t <lz)9} stgrol &3, e ZoA ggds An
13

R
>
flo

S5EE 433 el o AtHTE AWM AE BAL
Tostel AFY o o wel FS5AGE Zoth o|Ae 247} WEse
oW 9% BE) TN TASEA BAY Y Hod WY Fols
E3tel 2 9o AN JAdel B & AA s P2yl o

F2We AAZ 14 SolM 52 3R o #HL volm A

of W BHM FHTS FoAY AL AMES BE WEH 2A
A2 WPe G5 5 A o] YL A% LEo v Qe BARE
ANAgozM SAEANA 50 An gle #FH Ade 1o 2

Res gAY gAY ol &% & 3k

23) J. S. Brown, A. Collins, & P. Duguid(1989), ”Situated Cognition and the
Culture of Learmning. Education and the Culture of Learning”,
Educational Researcher, Vol. 18. pp.20-30.
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Wepd g AT LAY ASHA GTE B ARIEC] U@
1 AEThECl ETRA BESE AL
sagel ol & UES FHY 8PS VEE AAA BA AR FHe

wel Fojop @}

N

JAAA =4 HIHE SFo WAHOE A3 &3], 4%std, a2z
8} 3(culturalization) ® 54& FAAIIH 43 HoAe wdy 3y,
Heolgo] Hashs FAlstn Ath AAAH = HIE FHA sgFAL
FAHQ] AcRZHE AWwAQl Aoz rRIE AAFELE EA3siHE vgH

2o ®

Aol s ——m 7 >ty

— =3 —oay g Logas

<2y 1> B8 PAN FFOZVE ANy £Fo29 AR

9 2yl wEol AXMA =A W2 AA T Ao g BAel YA
3

olF 1 Ut} F gHE AEFrte @43 &5 (authentic activity)S 2

24) g7 (1995), MAIA, p.216.
25) 3 AW (1992), HFAA, p.33.
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AR A B S @RAA B Hold tE AEVY gUd e
Aglell HashAl grezd 221H 7 dEed oldde ¥ & Adid =4

gt AEEE Aol 7hEerA HY

4) % 59

TAFdolA A& HdHQA Ho| otunl $8& A knower)7t o Folu}
AEE Tl Agel dis] Lol ste AS wIth o)yd BHAE=

ARe $5ae BHgelt BEL 1A FnAE 42T 4 gk 4A

2 %J(anchored instruction) TAZolx WAL Q1 AP EoE &
T Ue AAA FAERZ 2AD AF ddAM9 58 Az aeg
T F5E M FAET wArEol ERstn AAHA EAE Av|stzn
MAse s zA4ste FHF videodisc #H7 o)A microcontext® A FE £

A= vl 712 A AAHvideo-based anchors)S Ab&st &l A

A By T4 2P FUED AAHY F8E 4L W ol

o
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A3 Fge HE Qe FHT T & AE L PR AR sqe
oAejolut m@} 2ol FHES wee F 4 A B AHEL)
gty BE, SAScl ARG FFAN 4TI A8 @ sk
2AEe 242 98 FUolx B4 1 RAE ofun

Jelm AR SYeld 7HE 288 AL 230 £ A2 Y150l H84e
des) Ful, 4% sae F8 2He 24dgE Holg @ o=z

et AH FPL tP¥el HFol WAl s mAY wn gug
%9 #Fol oy stAse] 43 Ago] EFFez oo £ Uk
Moo #Z%E wol Brskw old &L HAIF ARV Tzn B
Fae FR@ vte gzl 87 stolM W3 8, g dol, Houlg

A, StAS Atole] ETA A} 2% £, vl Ha) Buss WAL
sabe o fola.

26) J. Bransford et a/.(1990), "Anchored Instruction: Why We Need It and How
Technology Can Help.” In. D. Nix and R. Spiroleds.),
Cognition, Education, and Multimedia: Exploring Ideas in High
Technology, Hillsdale, N]J: Lawrence Erlbaum  Associates,

pp.173-202.
27) Wod 7(1995), AAA, p.219.
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A TAFIREL A4S FHE + A= /AT A9 F e
sg Bdow 49 A% %F 87 £ AN =4 87, A4
%7 87452 AXNWA o]F HA3Y) Aol FY T jAF ol
oA gog APy Aee AdAG B gl FHF

e AAY gl FgHE AZEY ] MAld F& AAECl FAJAE

2]

2%9) BN olFolAE &L Atslel BA AT s&Ae) AHAA
A9 BA EolA stEael AAH Aol wop P& FEAMN wo ¥
9y sz 2He e FU FHA Ao ANT F U ol
AN A Ao WRshs e 2 A BAE ANE Aoz oHY
L

!
o

O

P
T

:

Z, A A AAdY FEAA A AAFH gFate] HAH A AzE

A He By Aeelw, e wAE et

28) ]. Piaget(1975), "The Development of Thought”, FEquilibration of Cognitive
Structures, New York : Viking. pp.9-11.
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oldel A 2R 2H Ao Mz e s FH A
MAH A 2zhe] AA A BFHolU B E: ReES AR P 23y
gejoln}, 7 T BAE AANA BRY AHE TR PFo2 Ame)

ol LzE ARAToEMN TH Ao WHstyt 7hsdA HY 19

58 ARe FH A4S Wustss BN R
2ER 25l AWl H& d, o 9 oY BEFYL
e £ze) WY AU debtua e WA % F7 SrEn

@ wAH g F/E sextd A 2AHA 2y $EL

We &) HAIA FAFYH shirol olFoixy] AsME @Akl
qgro] FAHG. WAL REA Am Fxe FEAN AAY BTl
s22 £ e A% +29 %F AAS ATH Fu, et 2
=

Aol BEo oa) QXA BRYL Fu

e
A
Hir
flo
4 ©
HN
1o
ot
o Mo

N

bol wg Ahsd £22 Hkslor & etk

TAFNE sy A deivde gAY 2fE Eu 42 A4
Fog WAy st AHAA FAHez opHE AFH 2F
(growth error)elth, 222 WAl: AAH HJF e GFexn A=

SEAz saE A9 AN Ao WAT AAH Aot REg

29) FA5(1992), "HAA JAAEH} &, , Fu KA pp.34-54.
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JAHES EAE FEaoF BThW)

g wx 7 R AR $EHoT AFst EAs opw

A%l weel oM olde) AP A4 wiwow 7 e Tzl
428 AF2T F & FA dofok ¥ E=¥ AL Fojn sy
Wee FEAoR Agss EAovlRt: stade wwe AR 4
e AY £ NS WES HAY g Avlel AFen ddel @i
st AAe YA 5 db SEHA 2A7 Hojop B

of g o 7k Az, @3, oA, BN 2F,
T SS BYE 7 Ue FEH A BEE TS BEA e
A, =& Fstd 3 FaAlo] st} Aol FAHF AN P &

F3h i, o), Wb, FAN 2 F A= N8E AT

>~
>

¢
o
ol
>
e

2. FHFIH mF AA

FAFAA mE AAH ALe I BE &I 4Y o Fel Ao}
Bk sl e FAFY BHAMY @y HA Aol B HAp IR
sy

30) 718 F(1988), “Piagete] FAFols} dtg”, MAet =2 Neudtn usty,
p.94.
31) Z3AIAM, pp.95-96.
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42 AR A Aelth @ vdE aokdow
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a2 FAFYE gFe ol tha thath FME &@ uh AAD
FHFENY AN B W sEe $5H, FAY, S A4, $A3
sgolth, FHFE 28
Z, WA $718 FAV Aol Aol $AHR 45 Age FAA
FHsE oulels] wWEel AN $EHA 2@ HHol YUrkd AAL
49549 57 ek
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o
ku
e
oy
2
Lo
olf
oft
2
e
2
)
i)
EN
)
o
X
o
&
£

old AHellM g2 AHol g AFusprt dojuop §ry3) zefoftt
Ged ARE st B3 AgE ol # U =¥ ITHFL AAE

ABg IUE APSE Zo] ohUn Fold ARE Hojde Az ofng

SE AZE £ GEAY AW A4 E: AN 28 9o AeAn
AR A4 EE A 2ge Bool ok o®s sx® RAALE

29T oA SEe FAY RAHo|hI THFe sy oaiw

32) UdF - A14(1992), "HA mFAMA ol&, , n§EA} pp.181-193.
33) R. M. Gane’(1968), "Learning Hierarchies”, Educational Psychologist, Vol. 6,
No. 1, pp.1-6.
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FAFANNE 2RAR gl vy FAsE & goh o F3
FAsok 87wl WyHA A

§& BEA7t 2 FA BAH o
—L

rlo

N
4

sAvt ol EE AsE s

e

A4 dedg Polop Wik Azl TAVL FHATAH %& @AM
SYgH02 By AN e oft gk adAd M29 wYH BEYS
AR 54 A4 492 e dalel ag A4 Gy A AgEol

Meaning is not inherent in objects or in words; meaning only exists in

a person’'s understanding of objects, ideas, and events within contexts.3¥

TAFAA BdF FAE T A4 g EMS FEH Y AEAQ
AE7He] 4 2384 g AgEe] e APE Edste 3ol
FAlol Hojof gtk o] ¢ofmoA Reigeluth®t  Stein39] A Aol 9
TEo gl H(epitome)? Jigol HAHF oulE e A ZTHH

34) L. M. Cleary & M. D. Linn(1993), Linguistics For Teachers, McGraw-Hill
INC., p.338.

35) C. M. Reigeluth & F. S. Stein(1983), “The Elaboration Theory of
Instruction.” In C. M. Reigeluth(ed.) Instructional Design

Theories and Models, Hillsdale, NJ: LEA, pp.28-32.
36) U F - HelA(1992), AAA, p.172.



qobdd), st ARolN EAT ols) U Agel YT NS A}
FAE ollel ol Bag duel #l @ SuiE HAWE Ao} Fojof
Pt =, ou) e FAol Held HW® e Hush vlg gAsisolof
dohe Aolo

i)

2) 47 $4

H5ASL tae W A7) AUA MY &F BAE v A3
A3 A Ao 3 BAAAN HAHQA olulg FHBT PAFAY F
H

AAEH 7Hge ouid Aele] Ao FPoRE g FEe

©

a5e staae vad W7v ohd Jl%e §EA4L AxeN YR
Age sdstn Amste) Urbe 1@ SASe Wrldgn BEoh weA
FAZNE SEAdA Aoso] Q= FES AA AL se

#Ae Foh F Oord A% A 54, A4 dE 44H F9, 74

9 2EE mAbel @M & ZYel A W Aga F Ax
gelglutke 8% A¥ wx T4 FHe ARz sepsuxd ok

o822 o] Y AAAEL HEFH ny HARAEC EE EAL
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SAE FAHE o) ok o A %ol AR AUA ey

Y, 244 A2 7198 F U o] ofUm stEe A

AMHA A GAQY o] AHeAE Bednar S(191)e] AHHZH A
Hel EA dErt desit 2 3Ae JdAE dA FeA A,
=AE AAA =49 WEs g9 A, a8 AAE dFH 3He 7HE
%

b Hu #BFel BFYL KA FAT UFA U@Y B¢ s
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gch
i
_?L
el
wn
k=3
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©
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ol
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37) Wd(1995), MAA, p. 222.
38) R. J. Spiro et al(1988), op. cit, p.12.
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AEoA HAgo g Rds A Fu AEH A SR

;
g 5 AEE @A Folof Bk At dxe ARA(@ADY A
2

=
252 A%AT FEEH FUSH AN % ARE WAHsSE AR
olsistA k. of AE o)) mEF AAH EA Wel AFHE Ho|Th

steAtes Wg BokllA A dE #e Jedtz ANEY ZAS

Agsln 38 F Lolop Fp. AL YA sEAE 2] zA4AlY
S HAdst W& FA HAS 7|28 Rolol g} o)t e #HLS
HEAQ BH 245 Z2(mastery model)#+= ©E ZAo|t},

39) J. S. Brown et al.(1989), op. cit, p.8.
40) 33 (1992), A AA, pp.40-41.



3. AT g5 378 A4S AFH

D) FAFS % #7s BFE

HFARE o8 Ak 7

T4 gEe AdE + e

8 5 3% A Satol Gy o

3oz = vlolZ2 Y= (microworld),

oy 3

dto] H & A E (hypertext) % 3stol3 vlYoj(hypermedia), k=9 AlE@olAd

(simulation) 5& AA& 71 U

slolzz YEo] /Mg Fn FAFIE S8 HEHQ ot ZD(Logo)
ofthil) Papert(1980)t #73e T4H 435 48L& el 7Hd o8
222 Bttt Mol Piaget1950% A7t Axah, oy 4w
Agg HAshe 8224 994 859 9L FEIH: Fol A Piagersh
2tk Paperts AFHE7F ob5o & ¥ L Wl oW 4L F 5
kel B ZhAch 2oz gel FAA el ARS LY 8L
Az E F AL, otEe FAAY A5H Tzadde A

i

o=

al) 23 S, Papert(1980)% 19) A7o] e o}5 4 AFH Tz Ao
olth. e ZzadY dojst: 9 E4% ARH AL 24sA oFY A
A, TANE T8, FoE, AndEg FHAAIE dojoj
42) S. Papert(1980), Children, Computers, and Powerful Ideas, New York : Basic
Books.
(1987) "A Cntique of Technocentrism in Thinking About the School
of the Future” In B. Sendov, and 1. Stauchev.(eds.)(1987).
“Children in the Information Age; Opportunities for
Creativity, Innovation, and New Activities”, Selected Papers
from the Second International Conference, Sofia, Bulgaria,
19-23, May 1987. New York : Pergamon Press. pp.3-18.
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AZSY, 2 AHRE HA A7AEEH7] @I F FAHol foldivtn
Z 2 3h e} 43)

slolaz Yt AW HAS S¥sA e shiel Fei(sevel,
2% a4 vhelaz YEJF Yehl: Adel ts AQH 2z g

25¢ s 18 Fi 3H AAA G 87, F da} 2x2

’

Ao RgE Af 24 Eax x=gite st P& ATE

N
olr
tlo
2
1)
o
H
oX
El
o
i)

28 dlols WxEy nEel AT ML mlolaz A=sh FAE HE
874e ATE 4+ Yoh 3, vlolaz Yoo WBANZ G 2a

AL g EE AHE Hstd Aol &fda e 9 7HA ANdE

7}2 Jonassen(1991)2 diolg] wlo|A 22 Fto|Hujyye] HAEF7 AlAglz
7o AxFAH  ‘mindtools’e & diE AFI v glon|H)

Seyer(1989) ZAFH7E &S Hd AAAHA A9 FHIHE& HIste

43) WA F(1995), TAFHE AT s as-uts el g7, T8 oA}
pp.54-55.

44) L. Reiber(1991), op. cit., p.702.

45) D. H. Jonassen(1991), "Evaluating Constructivistic Learning”, Educational

Technology, Vol. 31, No. 9.
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Foll A 7HAF A FE (virtual computer) & A zba] Wch.46)

Ol

oJge ATE AFHE WAL s mETs] €A £ WA
ATl wal we ouE Adh AFHE BEY Soe

$roz WU GYTol 4 oM Adsojok st AAL Aol
AZa F7 AP dAZA F2E Jus AU 2PdE BTE
dadoz $eo sta wAdN Uwdoz ogH: AEH wo H

28 AAAYg AFE 7 A% 2GdE Halse EFddtes A
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ro
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:0&

o
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&
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M
i)
=
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rlo
2
=y
i
flo
ol
e
ot

tolgimitiol et 7H4 @4, wlo]a2 Y=o

& 7teAHE AANH Fozx AEEHE waziE As ZgHox
AAAHA =4 2y UES AA Br1 Aot o]lgF o] folA HFEH B9
st @7o] uae AAHEA 4% AR o] AR 7A R A

28 ol BY P2 G& FPIAE wFAA A RE A
HAE F fn , E ALH A 45 Hgo) FHol H7] WRel ofe)
A BEH BAE =FAL S Avks Fevh dehan of wEel Ay PA
Fodge A Yoo O TAFY 4¥e PANOZ w1 Yt AL

Aol =D A2 ARE ol Lol S8 o] g7 al W)

46) P. Seyer(1989), "Performance Improvement with Hypertext”, Performance &

Instruction, Feb., 22-28.
47) Wilga M. Rivers(1987)(ed.), Interactive Language Teaching, Cambridge

University Press, pp.182-183.
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2) %8 L2LES Ol % A& VA PA
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TAFIE 28] AT AFE 2ZEYol] FHL ARA FAH o}
A= Perkins(1991)7F Mgt e g 73 9

9 b 29g mels) wATh®

AAE A dlojxe  FZFoltf. o]& Perkins(19)E AR &(
information bank)e}il H&@dE Utk FEHEHE A4 wolxaes A URo
B2 A 7HA e &S G2 ded, AAE A2 Ho|zolx, ERE IF
X 2 (teaching strategy)S 3 A+ A 2] wlo] 2ol A HAE= Ao 5
T " A AY dwolxolth ole A%FAH ZF Al 2H(intelligent

tutoring system)°ll Al = 34 2 9@ (student modeling)elgta %t}

g FHE AY WoA5L 77 SJHOE oFofAAW 1 FIL
Az Bysl Bdasel S45Y %42 E94F0 2E AYAY + b
We  GdeldE o2e Mol Ae & Atk 2 oW wg
ATEJAE 1 e BRI glolME < Hu, 2¥0¥ oW Y=
2Es a3 G4 A% WEES PAHY A4 wolxz T3Y 5

A Aot

rit

=8 @7] 7199 F&3E A% 4 =T (symbol pads)9 Ab&elt}. &,
2 BolstA E=&4F7] A% =79 videlt FAFYH IFL

48) D. N. Perkins & G. Salomon(1989), "Are Cognitive Skills Context-bound?”,

Educational Researcher. Vol. 18, No. 1, pp.16-31.
49) Wed 7(1995), A AIA, pp.226-228.
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B} Helld Ag wisx de HEe AW} 358 T FAH 2FO

ojRAE 7IR=ES 7], 2 ugx Ee HEF FE T F=doH
ZHed ofyet g #7 oMY ww, ololE F& TFFT. ol
g0l Zrade &S A d7 HF Ade] oy} s HE9
Wests =955, &, A9 v=2e(working memory)dll A 719 28-S
3 L FEE G ook Jrt

off

£9, 23y WY BAcls 4 FUZ 0P J5e FYss A4
#89 & gow oAEL uA AFHA SN g =T ge
oujg Adth Znu G ABdold AN SHEAE s Fr
fuiate] EAl(objecy7t wHiElo] 1300] SEAe) P4 BFL A =7
9 % glojof et

dAe B2 233} 28 99 84 ATolg. oL zus pe
slolzz €eel $7old WEA Fdolu 7EY wxE 2
#77e ge 87494 os 9 ¥ 24 191 £98 T 4 3t
87 AT AngE AN £44 U5, Tgn wEy 2L 9@
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Qge YaE + e ol HAET Ags wWuxe odwe @y
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dere AAas 5o 4¥e A¥H FH ohJwW F4sy] ojele dola
stk
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A2 pAel HHe 2xE FEAL AAD AAZ GEM 2 B
dom ¥ 4 fb ACMHE WAZez AYE F YA & Rl

AaAe 715d ERPD 42 FEE0] M L
2 Iy 5 A "o e FAE 531 9l
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Flr
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pEzAE fe 248 2 4 don 44 4% $324 v gAs ¥
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50) Y3 - B144(1992), AAIAM, pp.91-92.



V. o] 715E Aywe &

2 AollMe A 3FAM n#@F FAFA 2T FqEF LPFE ZA=R
AFH Bx 3G FEdE ofd Zo] glon, dof g5 A %A HAFHE

olgate] dolel Ul A 715 AEY + ALAE AN w2 HAY
1. AFH 2= 35 /3
pAdoz AFHE FF Goi9 o8 L EE 715e A=srlel ¢A

A7 AFHE BEse] o|FolXE ofd X me-stgel ®
AARES AT
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1) N st

AFEHE F3 74¥  F<(individual learning)ol @& 87 zpAl 9]
FHE ol&std I XoM AFTHE FF TIPS EAA FEFde
g TR sEf T2 oS 2AR HFEHA AFH Qdx
2o A2 T5aAE AFHAA o|Fojn. 4T Ao FxHALS
)l

A EE gAe ARH glod, 49 e zZzayy

tt

51) Mg F(1995), AAIA, pp.28- 63

52) wFAd’(1995), “/RE s EFE K CAI Z2ad g &g A7, AAEg
=, H]EHEH- w5 He, pp8-11.

53) Btz (1996), "AE+d, |, ot Adigdn ERY, pp.35-72
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R d(buggy model) & A& & F Ay
2) 3Y s

AFEHE B9 A sgol@ oiAg A 2AVGE4Y)e] shte) AFHY
Feld A 5 AW Feolth P HFol ZE 53 g

2o

AA, S5 7+e) @ o B(face to face) H4ZE FHE8e olyz AFHE
2 g,

4, 43 89 FHe JqY TF9 A4AS AATG AFHA @
d438 gFe A HAFYH Bz HF  (cooperative learning  with
computers), HFEH BZE A &H(competitive learning with computers),
aa8)x AFEH BE ¥ d(collaborative learning with computers) S 2

Yiroialet.

g4 Aoz FHE g Aot HAFEH Ex JY FqE2 FAEl

54) ABT(1992), “ASE HAFH B £ Z2ade AA" A8ty =F 33
oy d&gd, pp.l17-25.
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agel WY W5 %A HeA, F ZE A4H o= = PIdm
e, TARSTHY EEHY BAT £A
N7\7t AR olok ahm ol ool WE S WY TES) HAsH FuHoE
gag.

o] el A HXol HAFHE FTE FH AFL IEHoE2  AHF
=28 (social modeling)o] $157F H& A3 A g & Wolth o=
F o7k B oje] wEed, e Y g e oE
stgate) dd AFe dRIAAY M ex FHUAE 71FE A doe
Aolv}, & 3y FARELS MRAZ HAAES Hrh Ad, £

55) G. Barnbrook(1996), Language and Computers: A Practical Introduction to the
Computer Analysis of Language, Edinburgh University Press.
pp.138-141.



718 & Zeves Holth

et FH gFS oln] V&3 dE A H Z2Wn ofgy 2dy oA
2 oA AHx, gz @A AoldA = #EF s A(conflict
resolution), $1A A 7 &(cognitive scaffoldings)S ZAPBIcte H SolA

QA A Z¥o|Aqe) 2AE 2k

3) WigH

324 3t{5(learning through dialogue)e AT wAZE AFHE BT
ste] #4& Uy gFS Ass Feolth diF A ge dHF oS A
7HA /8 F9 vz 2FE ¢ ddh AA 3 22<Alon line) A 9
3ty ggolxn, A F¥L A AMFe-maldE o) &F A
ggolny, AR F3L MR 3] 9(teleconferencing) &  ©] &7  distA
gtgolth

22l WA dEd stge @As ol A o YZ HHE Fahol
Aagste HAAY o W dst wed 4Ae 2et & @ Aol
At gEE sn AAAE Y 5 Aok o 9 $de Ege 74
AdsE B¢ Ao Ho) S8F G4 APAPM TAY 38 7B
W ol £2 W AHgsE Aol mgAdth U W tad YN AY
W Ag sedt oo HEA oGP TALS Zdol WeY Wit EHHY

56) AE71(1996), "FAn K&, , neddtu 85, pp.182-187.
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ot WAAY e FAMel mgol Hx gt AlM o|Fojx:
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WA Helg ol g@ WHH GFe Woln FaolM FA Ex NI e
A7l FoAzigol FHelg Fakol MAHE fde) Stgolth ozo]
FHe @ Faol e Aol 29 "agol glhe AHolth E wEA|
204 45 8o Wax Yot HE FPoR Agwnh

Watd stgold @AY 43 2Age Pude 45 gl ohw
e A SR AATe 45 Agolats otk WP Y A&
A5 e @At 45 AgolA Rgsojo}l Ft

4) WA G4

wgd &5 (learning  through reflection)o] &k 3t Eo]  zp7]  ukyd
(self-reflection) S &3 ol® W&E F53tc RS Lo of df HFEHE
Hkd ol =37 se Aotk tiA] wItAW, mALY HFH, & FLdAMYIt
WAHtutor) 24 FALSEE tAle]l wrEd & 9 =724 FAEIL QY A
H2 FFE FAHRA wgo] dojux g 3y, £F FFS FA(common
object of conversation)E A3t Fo 24 8t&at-shg2E WAF-8H5 ALY

2% 482 2/ sn A4eA s W 2 8¢ o18E FE Atk

AFEH €8 A ol&FHe g FgolA g wHe F
ZhAeltt. e ATH AFH Bx sy T2aPeM 2HE Fd
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AL FR33L ofF HFT uF dFFold. oA gqFAe AFH S
B7keta F @ SHtabulate)d} o2 Thsdtdd . of2fd LMY #FFE
ZYegolgtn o kA 8Hy(guided learning) S WEE HFEHE B3
g&ate] RYHY S T3t o] Fo|zlith

wAbE B4 StgatelA dAMEA H2E & 5 A 2o AE 2doly

2 % dojob B EY Al: sad w5 B85S
2ol stge zae Asd FAY A F5EE HrEr) Aad
SANAL AEY =LA AR

o1
HAE GAFT FEAAY AAY FEAAAE TA FEL AE F9

old 2F9 F uFE gty A FYH FHsA AL ¢ Ao
gy wAe gt A3 A8 1 W 1 R o)FoAnE ge F9
HazdoldeAM  FFo]l IPHE AL
TEIHNNAY g FAE A #HE FHLE TS B2 Atz
G2 FgozM RE SFziEoA A3 2L 3Ft 1T wEHES
gt o] Frh
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A ALY E B8 " FEate dEd AR wuler goj=wo
A 7tel diste] Hag Ak AAIE ol @k ble AHTIQlY FE WiR
Qe motolA Ewdtth FES doHoez & A< 7Hrandom turns),
&Aoo 2 & ZA7Hordered turns), AT S 2 3 A< 7Hunion), HEH o2

& 79l 7}(steering turns)”7} ©lE] Aa) o sl oty Aeko] ApA ] E3l

soj=me ZztHow AAst: Aol Fou WE Ex WY & wyol
8839 = 2AA(delayed) Fol=Wx® & 2 waich UM @4 o
g838 dt Hd% BVERY 2P AX BEL st=Ae o zHFoo
of #Te AT-Uge WS HEPoH MY o A AR FAL
qHe7) Pal ANSOA 222 B mojop i ASolw . Qg0

aelste Ead ARl HTHoz gge Asdoz  fEéha
2 F48 A 5 Y= weP AL wadZ 5 ok

StAsoA AT Ty

WAY AR 5L F7he

1A
FHHER o EES ¥ 7 QYT

T30l

6) &4 e
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blgel FAE o] QA =
LAk BA SolA A TAe A2 s

A1

dA, 2 cde g7 A¥e fudt BEE Ans 53 24

+od

M
ol

gAlA, WAL =" 4 Ade 2E8S TS Histd g

Ao} e A @I #Fo Hgo] of

upabzb Aol th, 2 Al o

>
lo
i)
-
1%
o

g7 gFeZ §9H dFE Newman(1991)& € 4 957 Newman
wdgE Z83td HEHAN i FHEHE T dolHHxE
#2839 Hd gF gF5E& A} Fgo] oMy g7H
g8 AFE . 8L wA%YE olfdld A
zA3%o=zH o] dtgx dHle @ ZF VHEE &
e g7 852 237G E58 THHESE E&se UAE 93]

tjo

@

i

el
+

L

1)
ol
32 H

o

57) D. Newman(1991), "Formative Experiments on the Coevolution of
Technology and the Educational Environment”. In Eileen
Scanlon and Tim O’'Shea (ed.) New Direction in Educational
Technology, NATO ASI Series, Springer-Velag, New York.
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an

o Bgw X

hu

aYE AT APAHolAd=dl(earth lab) XA 3}stH
g5 AL AAE FHIeEAN It WL oy AANXNE
staatel Al aske dEA g7 €58 AYIEE HAHAY. o559
Z7% ¥ (coordinated) F7 & 53 2 #H38 £ 59 A sHx @A
F 7 A ZLdc)

A, sl BA L @4 shedeld ol Folth AMel zhstxpa g,
259 AL " 715A oug At B},
EA, 350l FAHA AIH BAS) AT 5+ An, 2 EASA ofs)

oul QA A KT ETES 2T dE AF Solq 259 2ol

AR, 25l AP el dis 4" HME T 5+ de 7S

A A T 2F 3 AA AMel AAEY A Aol BAl P 5]
wol, 3%, vl A B0 § WA ddet: WY Eo wx A}
ool A T 4AY F Yo BF F AU FHE 2HE wEew

P2 HFE HEAZY 7o) 7198 + de FEolg

AFEHE ol 8&3td  dgate VE F¥ES wE . ALl and
practice)# ¥ w5 FH(tutoria)ol X g, A= Ay AAE, AY,
AMEdeldd, £4 a2 FE Fol WE¥d avHz A 23y o oAl
ZHAe AFEH Rz £499 F¥el watd Zyl oud AR %Y

S4B 2ol & 4 Ao WE Are Folny) WS



e =AY BAS G AR HFo) no}, ARE e mF

i H
o metd AR A g FEHY 2L g gF5doy Aostn ok

7

)

<2y 2> AFHY ey Bz f¥% AAH g5 58 £ #BAE
vebd Flelg. o] "M AAF AAFH  FE v FE2

T

2

Bloom(1956)¢] 1A 4 u& HE FHFoo| EWE & FHolg,

CAl
K AFH vz e 44
go4d
y A
3 7} 9 4
A

U RZLE]

N p Tredeng &
A [ A=A PE) EEE

. 8 A 8
R A E L

) T ohdas i N |
o o o TS ¥ 3
Z] ,4 ‘l’ N

<ag 2>elA AN wheh go] wE Axdoly AW BEHE we
7ol AXA 715 Aol olajde) sty £gol HI, R&H AYE
AN olalde stgel wgol A zA: AQY, AR A,
Agdoldge B zAH AN Jlvd e @ BAPe sl

} 3
wgol Btk 24 A2 Gede FRY % WYY stHol Gy

58) ¥HA9)(1988), A FHEZ WK FE, , &AL pp.202-204
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g 3

2. ¢lo] 7]

olr
>

g 2y

4 WEptol AUzt wAl ¥z 7 stwd RF®n oo F
WAEE AR AUE Rolste] AL o] REmto] FuE o g
A by 53 BEE A2 B39 R4 dF Yol aPHn ok
FEASeA 45F At AEES OGP ATTOEA FEAEY FuE
A%HOL AR F7h Ax, FHEAE O deprt FAlelY 7)E CD 52
o1g% A Arol 47 A F7b Ak A AFY, stold, Wejk

AU F2 Fael B AR AFHD Qo ¥ FoMr duHoz

b

TAFY 712F TgE EHE TASIE FRAHA #HoA ol E
71 FAHeg doJ9 vl 71x 7]%d  E7|distening), ¢ 7l(reading),
2 7)(writing), @3}7](speaking)E 13 T2y L 2 FAFIH H

Wiel og @ 7hA AtHES Al Bnz ok

DA wy Lol ol Al bR AA 7R

428
AAE AY FolA AFstetxn, 4, AAH =AW

O0FH BHE FARMGE Aot 2glxm By g 7|8 AHoZA AA,
MAstA e 23S A 7f(introduction)dt, S, o] Z&d AL 753
g 237 Tl thE & A(characteristics)S 71EstH, AR, oA H

3} (simplified screen representation)S X oFth ogAFH AL Jo
RGN HAFEHE DA &E&3=718 AH HHs) F+= Aol

59) L. M. Cleary & M. D. Linn(1993), op. cit., pp.599-610.
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£7) 59 A3 A% #% RPN ANG T 9A->RF
wA-->Uwst gAe Hgow FHSGT Zzad e a
g7 018 448 4+ dE CD-Rom@ o848 = ‘=AY Pops

Academy'& o] &3t}
(3) A A A
A, F4] ©A

Fol A E B UE HEHA B b1 2R AN F3 HEA
93 2Eel £2¥ + LI FAE AVSE @Al £7) 759

o
N

L=t

r

g2 S(sound)q) A9 FA(stress)9t o AU(intonation)oll hgh =& 1A,

ot
A

H OouWge 43 oldl 2 wE FH eHcien walx, o 7)A
g F 1zt sl 8-S dojvl(native speaker)d] AA SA4L WS WX
sl dEo RoFu A4 FgozH HAFHE ZEdld Ao 2 stgsie

Aol g5 FuE FAT F UFES Bole Aot

g HAE upe2E o]g3led CD Pop Song AHE &AM3o  Elvis
Preslevel ‘Cant’t Help Falling In Love'E #383lcth o]ojr] 239 %A

=2
29AE B8 248 Sun HEo gobe Fado

60) AAF(1991), "B} H7HY, , TAE AL pp.185-188.
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<3} 1> Elvis Presleyd 3hata} =2 270

B. &+ &7

g3 @AdaE HlA AN oke B/ A wass #3ol

Baath o WAl M A BEE thol ol mgol AT

ool #HEe o8 4+ Atk dE BYW HEAL HAF B VES
A% Aelue] el RT Z24HQ Jolewe S AN 9 FE 1Y
A= N5S BEY F JhAD

7t A 19

WA sdols 2@ g8 wd Art S8 Yot dxxe 748

61) Eri(1994), “CAINA glol=w AFo] A vz EH", ALY

=2 strgsty 78Ut pp.l0-11.
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Ztn HAEE SASHEAM ke Ao FoE V& Un o] dAldlM = Wkl

<3} 2> ‘Cant’t Help Falling In Love'?] &< 219

LAl 2eA

Al = 3 aPe w2 7}A}7} overlapping WA k@ Ao
wtel stHo] Yeldoh At AdE £33 FUHEA QulE miotstE

gt £xe xdEe szt AYE & AT A4S E(normal
Ea

speed) 2 bz ol Foh £kt wead Sy

N

bl Hgg sejmwg

Ageld 2% G5 & RS n ol el Frisk glow 1y
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Darllng a0 It 5098
Some thinge ars maant 1g be

b vy hand, Taka vy vwhala lifa
nmn
Far |l can®™ halp falling in lnve with
i

<3} 3> ‘Cant’t Help Falling In Love'?] 7}A} std

th Al 3GA

A= oAl 194 o g HAHAHAEAN FH Zxe gloAn
a9 geo] Azt g 2o A goj=wg Fate wa 7hAlY
Aui7h dersia w A Ha dsaiA byl W&l stwel Ag]d
TeAd e Edd F ddaAe & 7EY A4 stress, pitch
intonationell &3 HEEHE v 84F FEsE AFol AI2HA

NHARN A&Y FFL ED 1 EAYE Fob Bk



. H3 ©A

24 #2 wA9 vhAe B HR wAdNE & Al sgw
Fojzl wolE 712 st xdlE web Bl woll dAY AE M BES
soh 1RA gozH wdd Uy o B
A U gol T ool URY S UEE KRBT

QUESTIONS:

1. By whom was the song sung?

2. Have you ever fallen in love
like the song?
3. Try to explain the similanty
Els Presley =

= . between the singer and

ol >
%

A
A IR

Kim, Gon-mo, a Korean singer.
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sz xS 24D gug stebs BAe] ASHOR o Fojr)
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e g 23

g > Always of my mind
' v el D Becasse I Jove you
: AR D> Cant't help faling in Jove
ONCABE > | wil always Jove you
D Mr. Lanely
[> ReJease me Rk
B> Sarry seenss fo be the hardest wardl
> The bexer
B The end of the wardd
P> Wind of change

@ HEe Ayt 22z szsh oo welahEA Aol 3

o

WAKES fEE AGH ol Nzeoe dol 2 g7t A 3,
o4z 72 dolHse WHE WA DR ¥ o u AIAE

o steA dEuze dol AL was st waolth oAy
ol £ AW AF¥H EBL AHE AYY W ¥, HY, mAo|

bl A Ao &% sEo] Fdddt

odge YHe dol FHE FAFD 1 FHA WM dHolHEE

stgats 7129 £ WA A9 PEe A 2 A9 Aol
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(1) 270

JolE& gFolg stEdleE FRF olfE VIEHA Al A% T3
MEe B2 o]z 2 MAHLE 91 ossly, 2 £HojA TFRF ARE
Aoj, o2 71x B F& Ao=2 FAF] YsiMeld. 29 FFH<E
Al, 24, FE, AR, JAE HIE, A7), 9N, AR, AAE ZE My

gebq o] REclNE BF @AN YehtE o 7hA Axn B o
A AdEe B bRe) dE So MRz @ 2L 974 A"

2172 CD WatAbA ‘Compton’s Interactive Encyclopedia’oll A1 23] 8 A S

=)
2

=

o
A
v

Agde JlEe] Sa wHe TAS ddst FRrgE g 2
delgr AFstgot B geld AR AAES Hg AN FHE Fol
st A2sg Rodoln FRAA AAAL WY F AES = o)
gAolg, F4F) sEld FASE SEA el EEI @) A

62) A€ 71(1996), dAA, pp.233-240.



3t gFAe Ay g ARE A eSS AFAsE 3AS
o]Zt}. B F9| z& %= Martin Luther King. Jr.ol dAE S MAstg

(3) oAA1A 2Hd

A 1] &A

Fo dA e B od HEAH P kx] R A Fn o]
A A Hd AR oEA AFPFE AAs] i FAE A=
Aotk 7l E sdd SHA XYL T AgHE 28E E3 ol
B4 FHE 7157 55 Bl ot o3 AFL FRE V% F

HNE £AT Aol
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gaste] AR S AU ojold AME £4 L UES Fsto s
oA 1R
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i Compton’s Reference Collection 1396

Questions:

1.Where and how does King cambine
appeals to patriotista with criticism?

2.Discuss the buman nghts in the 1960s

3.King often repeats words or phrases
in succeeding sentences. When do the
|repetiﬁons occur and how are they
related to the content?

I have a dreaml today. I have

a dream that one day every

valley shall be exalted and every
hill and mountain shall be made
Jow, the rough places will be made .

i plainand the crooked places will be ;
| made straight, and the glory of i
[ the Lord shall be revealed, and all
{ flesh shall see it together.

This is our hope. This is the

| faith that I go back to the South
with. And with this faith we will
f be able to hew out of the mountain| .

[ of despair a stone of hope. :

With this faith we will be able to
transform the jangling discords
of our nation into a beautiful
symphony of brotherhood.

o e
[ ]

13 W BAo @ A s@d 2oz ofdet go <zty 7>o]
Uebue 719 Ss) Fo] ZzadedAdr 3¢ 4 g BA selolg:

Ao t@ olalg



Contents

Search far JCIVIL RIGHTS

&>

AN Avietes

. J
Putren Merhew Semass

Crvi Libertees Urnon see Amencan Cal Liberbes Ureon

Uiv | BIGHTE

CIVIL RIGHTS A protesi by Indhans it an exercise n crv nght!
Crvd Rights Act of 1991

Crvi Rights March on Washington D C . 1963

Crvi Rights Memonal

CIVIL, RIGHTS

CIVIL RIGHTS Man s bom free, and
everywhere he 1s m chains So sad the French
phiosopher Jean-Jacques Rousseau By “chamns™
he meant all 1 d by g or

p !
other nsttutions or the exercise of one’s nghts and
freedoms That indviduals have nghts that belong to
them, mdependent of any :nterference from
government. 15 a modern doctnne Roussecau
published tus comment :n 1762 Fourteen years later
the Amencan Declaraton of Independence stated
~learly that all people have certan nghts that should
never be taken from them The term el nghts 1s
hnked strongly to the efforts of black Amencans to
obtain equality and the same nghts under the law as
whites have

=

Human nghts tradihonally have been put in two
categones, natural nghts and ¢l nghts Natural
nghts are those that belong to indaduals by wrtue
of therr humantty the nght to remain ahve, to sustan
hfe with food and shelter, and to follow the dictates

of therr conscience
The sxerment of J spsnese Amercans n camot

. dung Wodd War Il

Natusal nghts

Eis

Fights Movement

Civil nghts are based on posiive law. they are -

<3Btd 7>& AFHE o8 A #F TE dof Ha) Fo] Fgwo|tt
AEAY 53 WS ZEo] AAHE dx 2 AZ izt g9 urgoj
mets  AEE Fol=wrto] AAHE A mAIEY FEE BlAUX
et A7IMe g e W AFdrIEte g B4 sotg @

E2e doje 2 dojo] 2 <3 >HY "ol ouE motd
F7F A £F st dite 22 2 F A3 Al FFEA @A
s AEE 4+ e A% A9 (menu driven)® 2 02 Fhol# ultjoj(hyper
media)®] A A o] 7pv H Aot
63) H=d(1994), "CALLA <44 dojuge FAMZGEHEA ozt A"

qAbere] =2 olsted Ayl st WYY, sl
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o —ries [[ W) ovarorie < L. 1963, | s ene—gelic pervoruilily
osnanior || 1 the ait of an and pxrswasnc FEETR helred
crator; el or cloquencs uiurs many blacks w a scarclh
publc spoaking 2 || ML tor pcacctul scduucns b acial
oralerie = 01w) viaression. A Lhough King's
= t = views were cha. letged by
blacks whes had boal faith n
nonviolcuce, his hehelin the
powLer ol nonviolvrl protest
remained vaong. Ll writrgg:
welude “Stuichy Towaud :
RRETT ot B e s §F

Heoosmmbk e _ -
Lrge peet s eve i

o}, A 3¢-A)

st BAE olssA Ratel a% F2W 10 gY Foswoz

<3 7>0 mEHoR ATHY osE Fioh

e 27w

B wAle ohxet By A dANE & wAoM }5F FolR
WEg 7122 st o shed, 2% WSS A s e B3
selgh F BAE Eol B W§e 2osd LRI AU
EEIEE HE FFOR fEd Ut dEats ~x2 ERES B3 G
RS ARAA A S 2 sy £r g 2 Uiy

C. dwral oo
Azt @A 7 9 24 2 v B AN gg sEa Axw



ge wA ARE A% ddslo] sia UolozH x4 s 2 Aw
3

515 8ol ¢ dHE "iAR, 27 Patat=Nel i-i}”{-j:(self—[eaching)o]

(1) 27H
o] R¥FL 27 TE NS Y3 nyow sy Axzg E7)U 87
el FAH HAE AR e oguE Fosln & & JxE

1
o
X
ek

Al w3 Wge e v
F 9 919 97 RS o gt

(3) dlA]H shd

FH SAAMEE "7 Gl A 1GARAE 2E Yoz o)
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. A 2

el e S o] AHE W gel dig FEo] AAHER FqEAE
S 2 AAE stE doll Bz (typing) @ o). EFAHE

BE AREE g vepdy og d45S 93 g2 2494
T 94 #H4 %4 Z(normal speed)Z 3t Aol Ftrh &£xv waw

SEaelA HPE dojcue ATHN 2xm H5% 5 AET B

I have a dream today. I have
a dream that ( ) day every
valley shall be ( ) and every
hill and mountain ( ) be made
low, the rough ( ) will be made
plain and the ( ) places will be
made ( ), and the glory of
the () shall be revealed, and ( )
flesh shall see it ( ).

Thas is our bope. ( ) is the
faith that I go ( ) to the South
with. ( ) with this faith we will
be () to hew out of the mountain

ING GEORGE'S WAR of ( ) a stone of hope.

NG, Mackenzie With this ( ) we will be able to
i st Luther e B! ( ) the jangling discords
of our ( ) into a beautiful
symphony of ( ).

i

" 0 A
Opeam Full <Creen

<3}3A 9> Cloze Test?] <



o A 3

2o AFA BT ANY BAel I HF2 By B e 052
@A #ARD AL HEF mETh Qo AL 0 FE AFEH

9xo] e 2IdARH BE 27 @ sz W3} 2

C. dug oA

ditsl dAls B R EA dFE dAe AAPE AR g gEa 2a2
oe @A 2ARE AS Hddsto dFa dotdozy ol ¢ oA BE
TEo]l & FAHE dAZ, A7) 2229 ¢(self-teaching)ol 7H5 e

Aol o

64) Roger Mitton(1996), English Speaking and the Computer, New York: Longman
Publishing. pp.54-76.
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A4 e ZE wAolth of7)NE AR HEo] £4H UL Fa) WLHE
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gE £ odste AE A& F(role play) 4L Fd M2 Zdde
X
()

g7 DAl el AN CD Fske B3ty dsh gastE 2ol
P astch o] & o)A sEE AEE ol Aol afd AFE:=

de) FHEL olf, 4 Foj=we B ol £& & Ut
Al 1A

WA sheels add dde] sua ds} Seun. sEds 2

FYE 7l&oln HYUAM Eir dAog

o SEETIRITCLIZSTLY:
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o Al 2eHAl

2t Al = Bt

agell EAvE AA JFE Lol TR E dAlolt

Bah Wgol ANSWA ARG P FARL SEe xde S5
g+ QAW A M s ol Frh HEh mad ekl
Age volume AFHN 2o GEY £ ALE @)
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A 34
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“
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64

Charlie: Colonel, where are we going?

Slate:

Charlie: Where’ s that?

Slate:

Charlie: Uh, Mrs. Rossi didn't say anything

to me about going anvwhere.

Slate:

<3hdg 11> 9= g g9

Hs fgol ga ugol Hdel Uedd staAt 2w

=

, 6

o},

83 WEe Ao HES F43] Fdeotd & I WEe

24 749 0F FHe WA EoETh



Charlie: Colonel, where are we going?

Slate: Where are we going? Freak Show
Central

Charlie: Where' s that?

Slate: New York City. That's in New York,
son. New York State.

Charlie: Uh, Mrs. Rossi didn't say anything

to me about going anywhere.

Slate: She forgot.

<3hd 12> 283 o3t g

et A @A

of wANME WAL &Rl AXH BRYS Yoy £ 9
Nzt AAstel 2 AW 2 =AS 5, O GAA H5T WES
Nzz st ATAE WES WHAEZ AU FA ESHES WY

FEH U BEAE 222 99 dxe ¥ 97 BHS

o

ofy N

o
e

AYsdA e sdol e SE £58 2A Ut zar) A3
Aol gt 2o,

C. ¥rt3} &4

Adurst SAE YT @A 3L AY B dEA 222 gg 9A
A8E A% Adstel Es tebgozM o8 % oA 2F 9 0

A}
A= AR, 2229 d{(self-teaching)o]l 7}s3F ©@A o]t}
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<Abstract>

A Model for Teaching and Learning English As
Computer-Assisted Instruction
— On the basis of Constructive Learning Method

Han, Dong-ho

English Language Education Major
Graduate School of Education, Cheju National University
Cheju, Korea

Supervised by Professor Kim, Soon-taik

Recently the use of a computer in a classroom has had a great effect on the field of
English education. We have been accustomed to the traditional approach to teaching which
has been focused on getting the students to know the structure and grammar of English.
But we must move away from such classical teaching method to the new computational”
teaching one, for Computer-Assisted Instruction has a definite, dynamic and innovative role
to play in teaching English as a foreign language.

The purpose of this thesis is to introduce the background of the theory on
Computer-Assisted Instruction and to present the practical teaching-leamning skills in
English on the basis of the constructive leaming theory.

There are several theories as to Computer-Assisted Instruction. Among them are
behaviorism, cognitive psychology, constructivism. But the most recent one is the
constructivism which is one of the epistemologies.

The constructive learning shows that learners should acquire the ability to construct(or
reconstruct) the learning plan coping with situation, not to transfer the well-planed
knowledge, for themselves. So the teacher should offer the students the contextual and
complicated situation and the supports.

Under this theory of constructive learning this theorv examines the possibility of
computational teaching of English, presenting many practical techniques for teaching four
skills in English by using a computer on the basis of the constructive learning theory.

# A thesis submitted to the Commitee of the Graduate School of Education, Cheju National
University in partial fulfillment of the requirements for the degree of Master of Education in
August, 1997.
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