S47 34 oz ol 23 A

A FF

LA &
of £ SHE AT Fof 99 U} g} 0% BYol 2H ¥
R #3524 (leamer-centered) o} T4 o127 19 Y BAY o
oAzt 5 B4 ol@5ol el Yolun, Hedt 24 Go] Wi vhgAw

BE&E AN A O A SgA F4 Aol T 7YY 2R A9 &
BE AMED a9 o AR uF T JESZN, B3, AY 4
(experiential leamning), #A %4 0] W& (task-based language teaching),
AHF9) o] TS (humanistic language teaching)®] ¥ES nRF ¥ &
2L T4 Fol RAAA gxale F¥3 M5 e AP HAES d¥o] $4
9 g0 u§ FFolA FEHoo} & wFAY IS FHF BFL ojd Y
7} Hok st dis Azs) aat @

I #4334 9] 2% ol

[l w&o] Fof FgFAY JALETHE ARAIE 25 & WYL
ZAsted B4E 71goldA a9 "t o & FAE TAF FA A
S5 THLE AAZ} wlHor o F4o] M5 A Qo st
A 25 #AHE Nunan & Lamb(199%6: 9)E A H 3} Eo] s&ASe] H2Ho
2 355 4 (leaming processes)o] Fojdle Hoz FAL o|RA uwjgo} 8
A0 dE e dHAEH B olFojAot & ®al ol w§ 3}
3 2IE A% JAEA A (decision-making process) & FEAS0] H2

« AZUSL APRUS JolngH 24
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qoz #el® 4 Y& AL YT

For us, learner-centered classrooms are those in which learners are actively
involved in their own learning processes. The extent to which it is possible or
desirable for learners to be involved in their own leaming will obviously vary
from context to context(and, indeed, from learner to learner). If learners are to
learn anything at all, however, ultimately they have to do the learning for
themselves. Thus it is a truism to say that they should be involved in their
own learning. In an ideal learning-centered context, not only will decisions
about what to learn and how to learn be made with reference to the learners,
but the leamers themselves will be involved in the decision-making
process.(Nunan & Lamb. 1996: 9)

oA Za A 24 do] & FAAME TA FA 2§ ARHAMAH
$ 2E IS UE 2% P aah £98 s 1o vig 2Asn
dolu} Ao AnE AL EA Yrksle o] okl AFAEY 87
(needs analysis)& 71902 @& BEE 2481, dEaAsd 783 ¥
gy 7h2d uew $de 24sn, 2 94 F4E LA SEAt
st gristA ok 2AF 34 2§ AAHE 249 Az e 8
Qe ZEE ue AMate 2§ $3Ad v e 4 2 3
AL £ F & F UE FPold BFL A AH F24 Frld %=
2 z2AY § 9t IS FHL T ol HM wA FA us AZE
A A% T4 7 (product-orented curriculum)olel ¥29, sEa FAH
T8 #$3¢ B4 F4 28 A (process-oriented curriculum)ole R

2 g Aoz s&5A 4 do 2§ HHL 13E A (planning) s},
2 8} (implementation) 39, M7Hevaluation)dh=d] 550l a3 22 9
g djs Eolth = AY dACA SEASS I 27 AL T
Bolg w93 Aojstn, %A el g viekeAd dE Jgd Al 9
t. o] BAN FHAEL 215S A8 AAE oy 52} FEE A
1, AT, s B "o Ag BAdME gEAE Ao
750l @A QoA RSl HIHoR AojE AHEStR Aol dF

o R
x

=
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ARLE oM AlgE 4
HAet Aol A5 E FHsn
"15 GEAEL 15 2Rl 3
FAEE FYo] AP Fo

’—13 dojstA "l

olg & o gFa T4 ¥& FAHE Nunan & Lamb(199%: 12-13)9 1}e}
ooz, g5ate] 4 (awareness), B (involvement), #<(intervention), #
(creation), Z4¥(transcendence)ol 7|¥& % W& HAHolad & 4 g} o]
F HYdAM = AA, AErEe] B BE WES A4t Yoke Hol
A, dEAEL Y ZEE Added 2948 5 91, AA, e
g 2o 243 Y4 +4 P ﬁ%a}hﬂl Fojzi], YA, &
2 15 A9 A 5EE Az Ve B2, AA, gz
HAE dol7t MM w$E LH%T—} 24 Bt AAE d#ATE BF
st w& HAHolg & ok
A T4 2 FAH9 S dis Brown(2001)& thg3 go] A3
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Leamer-centered instruction includes

» techniques that focus on or account for leamers’ needs, styles, and
goals.

* techniques that give some control to the student (group work or
strategy training, for example).

» curricula that include the consultation and input of students and that do
not presuppose objectives in advance.

» techniques that allow for student creativity and innovation.

* techniques that enhance a student's sense of competence and
self-worth.(Brown, 2001: 46-47)

Z, sedt 24 B A, 4R 87, 289, BEd 232 FAY
IRES TAL 14 AR B, 18 B5 5, SAolA el A
g 7khz J1¥e BEUT AM, H459 YAR 8PS VoD SEE

o
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njg) AAsA = 2§ HAPolth YA, F4 B MAHE ¥ F
Qe 71de ARHY, A, A AR A2AE Exole JHE A
akdies

Il Adg 25 ¥ o)

add Aed gEa FA g0 159 FHE A5 2T7E B
3¢ 1§ gFolu 24 8%, /Y 8% Fo8 A% a4 & uy
&5 5L AMFTdE YoM, =G dof e JALFTHE AFAII
71 918 ZHE A ARAH Aol sgAe AE, =7, A, #AE B9
= g3g 3le 5oy Fdtask)E FHITE Fohe HolAM A9 BF
84 (experiential learning), % FA Aol  wS(task-based language
teaching), 7+5¢ o] I -§(humanistic language teaching), AL E Ao
I S(communicative language teaching) ©|&% LA FAH Utk o)A
B ol o] B |85 F fElo g0 & YA olv] Bo] &
JAIAE o] W o8& AT A 7hA) oo didf e thFEuA @
.

3.1 7% %59 ¥

AY Bad 12 e Padgett(1900] Mol GaRTol HoHo|
7 %7] $9¢ dorlt 4 5 AT Folsted Y ABAN &3 A
st 2l B dold AsHee ASHoR AYE 7 Uk 1N ¥
$ozH ALEEES AT 4 Ucka BE Aol

The theoretical premise of the [experiential] approach is that the development
of verbal communication and literacy skills can be enhanced if the students
have repeated opportunities to actively experience real-life language interaction
by participating in meaningful, motivating activities.(Padgett, G. S. 1994: 8)

494 AgdA $e7t Jste A H(authentic) Aolol ¥ FEE =
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38 o oo gty YrAFEYol AALAYA F4Y 5 A= Eolut
THAl 23 o £o] o FA KolEAd tiF 49 Hr} o] dg Ax
2 23 5 de FAH Aol A8 7|3E Bol AFY o Ao EEY
T34E BolaA ZeA F Ude vl o9t BAEF Brown(2001)9)
AFE g3 gk

Experiential Learning includes activities that engage both left-and
right-brain processing, that contextualize language, that integrate skills, and
that point toward authentic, real-world purposes. .. But what experiential
leaming highlights for us is giving students concrete experiences through
which they “discover” language principles by trial and error, by processing
feedback, by building hypotheses about language, and by revising these
assumptions in order to become fluent.(Brown, H. D. 2001: 238)

o] o]g& A AAZ YA AY FYRo2H S F wjey,
E ggolofdz dgAedA 28 AU di AAE B (TS & 3=
£ ot AFE ATE + Y9E John Dewey(1856-162)9] A oA 34 o
2 & "3 A .

Experiential leamning is not so much a novel concept as it is an emphasis on
the marriage of two substantive principles of effective learning, principles
espoused by the famous American educator John Dewey: (a) one learns best
by doing, by activity experimentation, and (b) inductive leaming by discovery
activates strategies that enable students to "take charge” of their own learning
process.

agste] 39 SEdM ZAle gEAE g A7) E¥(self-expression)
2 A3, A wEe JAFA FHsH, YFo2A wsE 73
 AFAA, g Uil FE T =FHEA TN %G AP
2ot R34 st2ln @ck(Eyring, J L. 2001: 334). o}&g kAo ge &
wA% YA BAE A YL Bol 2 d2 N A¥A
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A7k A AY Lol ohal wapeh SEAL EE SgAe Azt Ao
43 A8 e 7138 FodFoaN AL EEH LS uYsten do. o
Yol AY He BAdxoz 9N UE AFEA F4 2§ Ay d2AE
2 dtgatn Qi

AY 42 BAE /Yo ZRAE &FH A1
T ZAE 23 AY, % S WE &%, 98

32 A FA Ao 2§

Breen(1987: 23)0 J8td FHAl(task) @ Bedty 3 d Ag EAFH LA
sdolt Algdold, i AR 2& BRE 71 g ol2r7A A
S5S 2737 93 2L e Ao AHoddh o Ao mad 7
A gALE & 2402 dolE A4 Agste dUd FH LT &
5& oulsiy, A F4 o] AL vt SHEAE 2 W AR B
&4 € oge FASE SRR FoH SFae i 4% THE F
ANE A HER FE ool & F U

Peter Skehan(1998: 95) & &5 ¥ 224 A9 54& a3 Zo] &
g,

* meaning is primary.

» there is some communication problem to solve;

« there is some sort of relationship to comparable real-world activities;
« task completion has some priority; and

« the assessment of the task is in terms of outcome.(Brown, 2001: 242 )

Brown(200: 242)& A F4 o] KM HAE U F /AR TE
§ch 23} (target tasks)$t 2% #Al(pedagogical tasks)7t 7ot A&
= Ag-71% F4 2FREY JALTE 7)FH HxEy 2 2o o FAH
ol @AY g7 o YHsl BAH Jdoke Hol 2t 4 &9 A
Ay AL37|(giving personal information)E 9JAMAE 7)FolAT FEIA



S5k B SR\ 012 & 7

T 73 Wy AgoA siQ Y AL s} 7|(giving personal information in a
job interview)7t €t} R&HAE GRENA ZEAAE 71237 Y& ngt
¥ 2E 7|Y¥(techniques)2 7} th 48 9, oS3 & ASo|d

(a) exercises in comprehension of wh-question with do-insertion(When do
you work at Macy's?).

(b) drlls in the use of frequency adverbs( "I usually work until five
o'clock.”)

(c) listening to extracts of job interview.

(d) analyzing the grammar and discourse of the interviews.

(e) modeling an interview: teacher and one student.

(f) role-playing a simulated interview: student in pairs.

33 97 o) =%

ATFY Z+YL ggae AAH °§°"(COgmt1ve realm) 2} 7“@*—1 9
(affective realm), £+ A (intellectual) &A%} %A H(emotional) ZHL 2
ZHblend) E£= & H(confluence)Al7]& m-’F Z1¥olet & & Aot vHE Ty
o] ey dgate] Bv|, =7, AY, A4 58 dde FHds 29
¢ F4% F@sted 28 oG FES oHEe 53 E AYx Q. 9
25 28 HAE Moskowitz(1978 2)9] thex 2& AFo & veht
c}.

¥2

.. blend what the student feels, thinks, and knows with what he is leaming
in the target language. Rather than self-demial being the acceptable way of life,
self-actualization and self-esteem are the ideals the exercises pursue. [The
techniques] help build rapport, cohesiveness, and caring that far transcend what
is already there.. help foster a climate of caring and sharing in the foreign
language class(Moskowitz 1978: 2)

ol 71L& gFaAE 9 AoE 7t2d diido] oflzt e AAN x&
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#el(whole person)e.2 7383 gt AHile] Fvd(ideas), 7 A (feelings),
A} 2 (thoughts), 7 8 (experiences), 7}F|(values), Z&l(opinions) 5% & A}
doll A FH3E BES oM AT UE Ay =79 &3 o #

SEEMIEL TS

Leamers are not so much as full-time linguistic objects at whom language
teaching is aimed, but rather as human individuals whose personal dignity and
integrity, and the complexity of whose ideas, thoughts, needs, and sentiments,
should be respected[Medgyes(1986: 109)]-- Stevick, E. W.(1990: 26)

A2 o) wyye 8 2

w7 a3 Fuish 878 NI GEA BF A Eﬂﬁ}%— snz;- oz
W QARZA HEAE oldf

s9g A et asyold € 4 Atk

IV. 352 A o] 2AAAH 5 2elda A9

54 A 2§ 4L S FHA wet s gy
gg Hgste Aolg & + ok b} dgA 38 dn
s ot ATS olEfY o 289 HAolu s RE a4 EE 2T &
48 F Qo022 A7 AdEA T4 9o BAAM FgAd 33 A%
st Ao dig el AFsriz A

-4 Nunan(2000: 170)?_ ggArt od e oo dgste Ae Fob
stertel met o f8& FAA SEAHconcrete leamers), ¥ S
(analytic learners), —V\V‘%— &% 2Hcommunicative learners), WA} 9|&¥ 3

4 ZHauthority-oriented learmners)2 Y2 it}
4.1 $5A9 4 78

(1) FHE 2%k o SEAE AY, T4, 98, vYLE
LAY #E olFo] clolrlan A WolA Fof AFHE A



= F¥olr
* In class, I like to learn by games.
*In class, I like to learn by pictures, films, video.
*I like to learn English by working in pairs.

@ SAH HER: o At BUH o BANE F¥ap) Fohsn, A
B oI 24 BRale dzdel, 0fE W b} 4 EAE %
= A 271 #Yolh

+ ] like to study grammar.
* At home, I like to learn by studying English books.
* | like the teacher to let me find my mistakes.

(3) 2AAt2E SERE o] GFAE go] BRFo AES BAsn 159 B
o1, gol JATEH olopr|gtn dolz2 WHE WAL Ho @A
% Aoy A el dol2 distate RE Folde 3otk

+1 like to leam by watching, listening to Americans.

e

+I like to leamm by talking to friends in English.
¢ At home, I like to learn by watching TV in English.

BR o] BEAL WA RE A 49 22 A2 Fol
st AN AME e g Folsln, FHo BE A
Eato] A B FRAY M2E AIHSS w97 ﬁid
+ [ like the teacher to explain everything to us.
«] want to write everything in my notebook.
+ I hke to have my own textbook.

4.2 Qo] Fgae A5 G A

Aol StEark of| e A FoAME ol A WA} B
A 54 2% BYAA TA WS FUH) Aol 2 sok ¢ A 39 &
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Woltt. olsh Baisel Nunan(2000: 172-176)& Ml $ifol o} @AHg o
goz Seate 435 He VYol BY ABE 2 & FYPEZ H&7
7t Folse 10714 B4 A%E £ dtd, o PN 08 99 U
2o wiaAe aud 34 9o L9 P B AMRE vt HA g
o, FAHY ARzA) Ashe test 2k

(1) 4712 &

A: When you leamed English, which of the following ways of learning did
like?

B: When you learned English, which of the following ways of leaming did
you find most helpful?

C: If you were going to learn another language, which of the following
ways of learning would you use?

D: Think of the learners you are currently teaching: how do you think they
would respond to the questionnaire?

(2) 1714 Az &g 3%

A B
1. Leamning by games 1. Reading newspapers
2. Leaming by doing 2. Watching television
3. Watching television 3. Leamning by doing
4. Going on excurs ions 4. Talking to friends
5. Pictures, films, videos 5. Practising out of class
6. Reading newspapers 6. Talking to L1 speakers
7. Small group work 7. Going on excursions
8. In class conversation 8. Small group work
9, Talking about interests 9. In class conversation

10. Talking to friends

—
<o

. Pictures, films, video
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C D
1. Talking to L1 speakers 1. Leaming by games
2. Pictures, films, video 2. Pictures, films, video
3. Leaming by doing 3. Leaming by doing
4. Talking to friends 4, Having a coursebook
5. Practising out of class 5. Small group work
6. Watching television 6. Using cassettes
7. Small group work 7. Going on excursions
8. In class conversation 8. Learning by hearing
9. Having a coursebook 9. In class conversation
10. Learning by hearing 10. Talking about interests

V. 35 3 Qo] 2fe Wi

ol A B&5a F4 o] s o|R9) ARG n)@d FAQA & 29
5_4 EAQL oW @Ad daf AES}D &z F4 g
Al thalA golngith ol Bz 92 Yt &
3 Saat FA Fol 2o wWake FAUAY B 4
sﬂ §_7li s}aﬂlt}.

5.1 BF 34 9o 289 9e)

A HEF do B H2 35S FTRY 9 For 99 dof I§
dFoME Pt E BE(activity) FHS 24 71YE BEsE Zo) uigy
g Aoz HAYh o]& WgER ¢ vt Al 73 doiH 2§ FHANE
g0 goldl FrE 7R AI2HA Mg + AEES 7] 8 @A
FAe Uy duyrds e 228 A9 FYdn 58S SEE
32 A& 71esta Yo HE e A 9o T8 Aol BE ARN
FE Hrel ol27)7A] @Akt Azt eb(negotiation)E viE o dm
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AA F7F FEA 2§ AY G WstE $2o @AS a9 dd
gol wHA Aol #Y& BFoju HAE FAsetn, A FE o
g 1 859 ol xAse WYor gdof uKE e Aol F v FHH
2l ”o“ﬁ"]"f} o Az

%’O] § @A 85 FA 2y dFHol Ao 49 F Jdde

g WAoE HAFE Ao Yol9 475 NEALE £= FHAHLE

*"‘J’*]?l\_ 859 f3o] ®ol s s AMEE B F U 48 &
o] Ur. P. & A. Wright(1992)2} A4 Five-Minute Activities 134 7} &&&

+#3ln Qo™ Clare, E(1988)¢] ESL Teacher’'s Activities Kito]@ 2ol A
= 167 712 %% AANse dd E Klippel(1984)2]  Keep Talking:
Communicative Fluency Activities for Language Teaching< 123 7}4] &%
€, Bums, P. C. & R. K. Bassett(1982)¢] Language Arts Activities for
Elementary Schools2 2227/} 2%& 71&38tn k. ol el Taylor, L(1993)
2 Pronunciation in Actiono]@# A&olA 7671X W& AL $5&, Griffee,

T. (1992)= Songs in ActionolA 547}%] %% #¢tst g 2ok oy
2}, Shoemaker, C. L. & F. F. Shoemaker(1991)& 78709 4% & 71§ &
& ANEE T 8%9 5L o]F ¥ F glo] gk
ad $Yrt Q71 AHEEe B (actvity)ol @ dold ddliNE 2 i
H3gs] @ & dart drh 2 olfE 1% FARHA AR EE BolE, o
HH Al (task) 9t 7] H(technique) e B &8 AAwdt zbo|7}h Qle=A] A s
Yarh g7l dEolth. daff EFold ¢ Brown(200L: 129)el ofshd A}
A4 gt&AtEo] A #st= Alanything that learmers do in the class-
room), = 4d#d9 34 3 E(student behaviors)S 717l Aoz wALY 3
& F2 71718 7)Y (technique) B th4 FdEd. 88 A5z 7)Y
olgt & wolz WAV Fgart A FiEe o 1A EFE A3t
£ 49 &ol(superordinate term)& 7telA, RE AAY €5& o LHsie
Aoz AT glov FEA FHAME o], LAY HeME 7ol
o oj&de &g & F Sk o HAl(task) = 'SR ARES X¥sE
54 AFHA YALF EF (2T w{AA Hd(F0) 20000 147) o]
& Ao Ho| wA WM AIAES 7] Y&l AolE HAHoZ A}
43t Beolet FHEE FAe 5 A KA sldelet & Ao}

Mt o
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Bt Adole) 4 715 & ARAINZ] A AXEE ZE FAE E7] 8F,
37 8%, 47 8%, 2] gFer v ERY ¢ Atk M 2% @
& 34 sdd HAE E718 A% AP LIANE AT 4L Brewster
S(1992)0] AAdte E71 8FH Bah7] #F9 i gk

(1) Listening Activities
+ listen and repeat
+ listen and discriminate
+ listen and perform actions/follow instructions
* listen and draw/color
+ listen and predict
« listen and guess
* listen and label
» listen and match
« listen and sequence
» listen and classify
« listen and transfer information(Brewster, J et al. 1992: 58-61)

(2) Speaking Activities

« look, listen and repeat

« listen and participate

« reading aloud

* memory games

* dramatization

« rthymes, action rhymes, songs, chants
* retelling a story

*» look and ask

* guessing games

« information gap

* questionnaires and surveys

« role play(Brewster, J. et al. 1992: 68~71)
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9 BFEL Brewster 5(19R2)0] 2582 o] 289 HaHL A 7HA
, 84 F4(medium-oriented), W& F4(message-oriented), ¥F F4A
activity-oriented)?] F2HoE Yo HAYsdA &5 FA YL g
5 HAHd gFEAS0] AT Aot dE gEe g9 F5E dAY
EAE ddste 5 29 273 < (discovery learning)olvt &7 8t (inquiry
learning)S ¥ & Uoe HollA u7t Ade RS ATyl A3 MA
Aolgt & & 9o}k &% FA ol 2Fo] & ofH w9 oo w§ By}
A7t dve AS sigdse Ade g £ Ao
FH WAL GolE FEAEAN wAeAM BA 5 e ERAA 8F I
£ Byme(1987: 11)9] t5 4 72 B3 o2 299 4 Qo

AN

—

(1) Accuracy activities controlled by the teacher and done with the whole the

whole class: drills, games, controlled conversation, listening, writing

(2) Accuracy activities directed by the learners and done in pairs: exercises,
controlled conversation, role play, games, questionnaires, listening, writing

(3) Fluency activities controlled by the teacher and done with the whole class:

conversation, discussion, simulation, games, story-telling, istening, writing

(4) Fluency activities directed by the learners and done in groups: discussion,

games, role play, project work, listening, reading, writing.

5.2 A9 715< Y & A= ¥F

Z 43 Ao Y Z(whole language approach)$ ZZ&t 254, 9o &
% M Ao 7)5E AFAIE A Bo Ao 7% F#HE o FAEY
Blofl g 7bA] o]4te] 715E& ZFEAE WO dolrtol dth dE &
%47] HHreading class) #ZAME L3t7] 7)5 Pste EE(discussion) &
217] Hlpre-reading) 8522 AAF F 9loH, gA ¥ & EA(listenin-
g) A, ol& Evte dRE A BT (writing) EA Ao 75 L
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¥ & Ao A0l 715 FaAe A2 £ Ut HEY BES 59 ol
9 2t

* Speaking & Writing:  questionnaires

* Listening& Speaking: discussion, role play, simulation, problem-solving activ-
ities

* Reading & Wniting: reading comprehension

* Listening, Speaking, Writing: desert island

» Listening & Writing: dicto-comp, listening to lectures and taking notes

* Speaking, Reading, Writing: stories

» Listening, Speaking, Reading, Writing: projects

53 24%g3 e TEA de #F

olAlE HANY uTEFEES L ¢ F HIE e Bo] opiE} =2
TR Pt 183 FHHEE st i Kol Hop 3o} w5dsEF
] = b7t H3 ot v aedtg@se] He Bgoz Yoprpol s
¥ W H(oral interview), ¥§&=(role play), %2 Z(simulation), 32 XH(infor-
mation gap) ¥ 2|7 xHopinion gap) 71, E&(discussion), °lof7] # %3
Zl(jigsaw) 5& 1 AA RFggHFoldN Ao 75 g FHHeR Hrlsl
T ¥yl d # gt

54 dF A< AL & A= ¥F

234¢ A4 #Zd vay Andel 87HE dd AdME Ao
A =23 FYA 5ol =vhuwt &4 1o HFE F e Aol ofy
# dg AEdE HoM dg¥ § Ut FFo| 2Td. Gardner(1983)9)
03 A% o]&L vtz 1 Ao g nAH 99, F Adoj9} ””—El 9 5
Aol ¢ o AAF7t 2o AL Woly Zl°l o] FHelA 2
TEol AL d 4 AgaA FA #do] sty 23 o oF A%
e gs 4% 71X AT F, doAH R 5(linguistic intelligence), =2 2| &
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2] 5 (logical-mathematical intelligence), ¥t |5 (spatial intelligence), &2
A 2)%(musical intelligence), 213 +F3 A% (bodily-kinesthetic intelligence),
tho1#A = F(interpersonal intelligence), 78S ©]#] 2 & (intrapersonal intelli-
gence)S 7hel 7t

0% A% og&e HIT 2o & dFPoA Bo] AZH 3 #HJ}
(performance assessment)®) ©]24 LAE AYd Arg -&33}4 "3014
LEE ol2d dF A5 o8 vgoz do A i Ase Al
F e 2% 49 2y &5 7HE AT Ao viEAsitn 5'—5} 7—}
Ass AR = de &5 dE 9 olge 2ok

) Ao As A gF
* note-taking
« listening to lectures
« reading books
» storytelling
* debates

2) =e-48 A5 AY &%
» demonstrations and experiments
* logic puzzles and games

« logical/sequential presentation of subject matter

3) T AT AL g%
s using charts and grids
» videos, slides, movies
+ using art
* using graphic organizers

) &4 A7 A% €%
* singing
» playing recorded music



+ playing live music
* Jazz Chants

) AA-F A5 Ad g%
» hands-on activities
« field trips

* role-plays

6) ABA A% AL &%
» pair work or peer teaching
* board games
* group brainstorming

* project work

7 Aol A AL FF
» activities with a self-evaluation component
* interest centers
* options for homework

» personal journal keeping

2 2 | (high-structure tasks)®e} A F2 F(low-struchire tasks)
74 8%

¥ +d9 G0 25 wE dHe2 FARE Y& FE 1 PR F
A oA 2o a7t gL dda8E e A 72 3 34 Y e
st Rol dRsitt 1 72 FAe A 72 FAA7E FAJAE Nunan &

Lamb(1996: 17)o 2 &bt gl

High-structure tasks are those in which teachers have all the power and
control. Lower-structure tasks are those in which power and control are
devolved to the students. In a high-structure task, students are placed in
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reactive roles and accorded relatively little choice. In a low-structure context,
students have many options and maximum autonomy.(Nunan, D. & C. Lamb.
19%6: 17)
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